Literacy
at
EWOA

Introduction
The following document sets out how literacy is taught at Edward Worlledge Ormiston Academy.
The document is broken down into six sections - reading, spelling, phonics, grammar, writing, and
additional information.

This document will:
•
•
•
•

promote high quality teaching throughout Key Stage 1 and 2.
provide an approach to teaching that is inclusive.
ensure the quality of teaching sequence challenges the pupils to aim high.
standardise the academy’s approach to teaching literacy.

Aims for teaching literacy
The teaching of literacy should:
•
•
•
•
•
•

positively affect children’s achievement.
provide children with opportunities to learn new skills.
give children clear strategies for improving their work.
allow time for children to practise the new skills developed.
promote the continuous progress of all pupils.
be fully inclusive.

Embedding reading
Reading will be at the heart of all literacy lessons and should:
•
•
•
•

be a fundamental aspect of all lessons.
introduce all new writing genres.
enable children to continuously develop as readers.
provide pupils with a wide variety of texts.

Cross curricular links
Cross curricular links should:
• be made explicit in all lessons.
• be meaningful.
• aim to reinforce the skills taught in literacy lessons.
• Enable different contexts in which pupils can apply and demonstrate learning.
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Reading
At EWOA reading is continuously taught through a wide variety of approaches. It is at the heart of
all lessons, and where appropriate incorporated into all lessons.
In addition to this, explicit teaching of reading should:
•
•
•
•
•
•
•
•

promote print awareness and an understanding that print carries meaning.
include regularly teaching of decoding and encoding.
include explicit teaching of reading domains.
include Renaissance Reading sessions for appropriate year groups/ pupils.
include the whole-word approach /read by sight.
include explicit phonics instruction.
promote a phonologic and phonemic awareness.
promote the development of reading fluency.

Reading Fluency
Reading fluency should not be confused with the point when a reader can read words quickly and
accurately. More specifically, it refers to the reader’s ability to read effortlessly with accurate word
recognition, at an appropriate speed and with meaningful expression, which enables them to
construct the meaning of the text.
Reading fluency sequence ladder
1. Blending phonemes together to form words.
2. Reading groups of words, but groupings unrelated to context of sentence (groupings
because of a familiar pattern or group of words they could easily decode).
3. Reading groups of words, where groupings preserve syntax but may lack expressive
interpretation.
4. Use of punctuation to cue expression and appropriate inflection e.g. voice rising at end of
question.
5. Reader places vocal emphasis on appropriate words and phrases and can adjust tone to
reflect context and meaning (e.g. mood.)
6. Use of a variety of phrase boundaries, not marked by punctuation, to pause appropriately
e.g. conjunctions, prepositional phrases, subject-verb divisions.
7. Reading with speed, accuracy, expression, and intonation that allows the reader to
construct the meaning of the text.
EWOA uses the PIXL fluency package to support pupils with improving their reading fluency. The
package includes four different strategies to support the development of reading fluency:
•
•
•
•

Echo Reading
Paired Reading
Performance Reading
Text Marking

(All documents can be found on the PIXL site)
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Monitoring and Assessing
Monitoring of reading fluency is ongoing and assessments are implemented at the end of each
half term. Interventions are then put in place for all pupils who have a fluency level of less
than 90 words per minute.
There are several dimensions to assessing reading fluency: reading accuracy, reading speed,
prosody (stress and intonation used to contribute to meaning) and reading comprehension.
When assessing:
•
•
•

use reading speed texts to assess reading speed and accuracy.
use reading Fluency Check ladder to check prosody.
implement regular checks of reading accuracy, reading speed, prosody and reading
comprehension.

For all children identified as reading under 90 words per minute, an MVF must be completed
(attached) and intervention put in place.

Domain Reading

Reading domains should be explicitly taught in reading lessons and where appropriate highlighted
in all lessons. Weighting of domains should be based on careful QLA of each class.
Domain lessons should include:
•
•
•

modelling of the domain
paired practice
independent practice

Key Stage 1 Domains
1a

Draw on knowledge of vocabulary to understand text

1b

Identify/ explain key aspects of fiction and non-fiction text, such as
characters, events, titles, and information

1c

Identify and explain the sequence of events in texts

1d

Make inferences from text

1e

Predict what might happen based on what has been read so far
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Reading Domains Key Stage 2
2a

Give/explain the meaning of words on context

2b

Retrieve and record information/ identify key details from fiction and non- fiction

2c

Summarise main ideas from more than one paragraph

2d

Make inferences from the text/ explain and justify inferences with evidence from the text

2e

Predict what might happen from details stated and implied

2f

Identify/ explain how information / narrative content is related and contributes to meaning as a
whole

2g

Identify / explain how meaning is enhanced through choice of words and phrases

2h

Make comparisons within the text

Reading VIPERS
Reading VIPERS is a way of supporting children with their reading comprehension skills. All
children will be working on VIPERS during class reading, whether it is reading as a class in their
domain session, in a small group, or one-to-one with an adult.

Up to the end of Year 2, the 'S' stands for 'Sequence'. Once children move into Year 3, the 'S'
stands for 'Summarise', which is a more demanding skill.
Question Openers

Vocabulary
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What does the word ..... mean in
this sentence?
What does this word or phrase tell
you about .....?

Y3 - Y6
What do the words ..... and .....
suggest about the character, setting
and mood?
5

Infer

Why was .....? feeling .....?
What do you think the author
intended when they said .....?

Predict

What do you think will happen
next? What makes you think this?
What is happening? What do you
think happened before?

Explain

Who is your favourite character?
Why?
Is there anything you would change
about this story?
Do you like this text? What do you
like about it?

Retrieve

How many .....?
What happened to .....?

Sequence
Summarise

What happened after .....?
What was the first thing that
happened in the story?

Find one word in the text which
means .....
Which word tells you that .....?
How can you tell that .....?
What impression of .....? do you get
from
these paragraphs?
Do you think ..... will happen? Yes,
no or maybe?
Explain your answer using evidence
from the text.
What does this paragraph suggest
will happen next? What makes you
think this?
The mood of the character changes
throughout the text.
Find and copy the phrases which
show this.
How does the author engage the
reader here?
Why is the text arranged in this
way?
How would you describe this
story/text? What genre is it? How
do you know?
Can you summarise in a sentence
the opening/middle/end of the
story?
In what order do these chapter
headings come in the story?

Renaissance Reading
EWOA’s main reading scheme is Renaissance Reading. Renaissance Reading is accessible to all
pupils who can achieve a ZPD score (Zone of proximal development) Pupils begin with taking a
Star Test. This should take at least 15 minutes and will provide the child with a ZPD code. The test
will also provide a report for the teacher to base individual interventions on. It is imperative that
pupils are taught to let the question time out if they do not know the answer.
Once pupils have a code, they can then access library books based on their level of development.
Pupils should be able to choose a book in which they are interested within the appropriate range.
Adults should guide pupils in the choices they make in the first instance or if a pupil needs support
with this. Pupils should start at the lower end of the code and work their way up. After reading a
book, the pupil then takes the quiz. If a child does not achieve 80%, then the quiz should be
repeated. If the test is failed twice, then the teacher needs to check that the child is reading the
text and that it is suitable. This is also a time when teachers can access the individual’s report and
implement strategies to overcome barriers.
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Timetabled Renaissance Reading lessons
For Years 3,4,5 and 6 Renaissance Reading is timetabled into the weekly reading lessons. During
the lessons, the following activities should apply:
•
•
•
•
•

pupils independently read their reading books within their ZPD code.
pupils independently quiz.
teachers work with individuals on targeted reading intervention.
pupils change reading books with adult support.
TAs directed to support with all the above.

Spelling

The teaching of spelling focuses on teaching spelling patterns, sounds, exception words and
statutory spellings.
In Key Stage 1 this is implemented via daily phonics lessons.
In Lower Key Stage 2 there may be a need to continue phonics teaching for the pupils who are
below the expected standard. This is in addition to exposing the children to the main teaching of
the spelling rules. It is important that all pupils are exposed to the main teaching section, so that
the gap does not continue to widen.
Key Stage 2 spelling rules are set out in the National Curriculum and are further broken down in
the literacy overview.
Teaching of spelling rules must:
•
•
•

be explicitly taught daily.
be reinforced in all lessons.
be linked to homework (the exception is for pupils learning phonics; their homework should
be linked to the phase they are learning.)

Clued Spellings
Clued Spellings is an independent method of learning individual spellings based on spelling
tests. The focus is the statutory spelling lists (attached.) A test should be implemented at the
beginning of the term from this all the spellings that a pupil spells incorrectly should be given
back to the pupil to learn. (The list may be split into smaller sections over the three terms if
needed.) These should also be shared with the parent or carer. Pupils should be given the
opportunity to practise their individual spellings as often as possible. This should be during
afternoon registration and any other time where there is opportunity.
How?
Children to be grouped with purple and blue partners.
One child reads the spelling, the other child can ask for a clue or not, the child then writes the
spelling. The partner checks, if correct, then one tick is given. Once a child has 5 spellings, that
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have been written 5 times each and they have spelt correctly, without the clue, then they can ask
an adult to test.
If the spelling is spelt correctly then it moves to the learnt section of the box and the child, then
chooses a replacement from the ‘to learn’ section.
You can adapt how many spelling pupils need to get correct and when to test based on the needs
of your class.
Boxes
Boxes have three sections
1st section -Learning
In this section the child has chosen 5 spellings to learn during the clued spelling sessions.
2nd section - To learn
In this section the child has ALL the spellings that they are yet to learn. (These are all the incorrect
spellings from their individual baseline test.
3rd section – Learnt
In this section the. child has the spellings that they have learnt during the clued spelling sessions.
For your pupils with high levels of SEND
The process is the same, however, you must differentiate the spellings that they are focusing on
and make sure that these are ability focused. To reduce workload, use resources from other year
groups lower down the school.
For your greater depth children
If a pupil is competent in spelling all the year groups spellings, then they can either focus on
related spellings or the next year group’s statutory spelling list.

Clued spelling should:
• be individual.
• be practised daily.
• shared with the pupil’s parent or carer.
• be based on individual tests.
• be ongoing.

Phonics
At Edward Worlledge Ormiston Academy the Letters and Sounds Programme is used for teaching
phonics in EYFS and Key Stage One. Explicit and discrete teaching is implemented daily. All the
phases are covered and are as follows:
•
•
•
•

Phase 1 supports children’s developing speaking and listening skills and linking of sounds
and letters.
Phase 2 introduces simple letter-sound correspondences. As each set of letters is
introduced, children are encouraged to use their new knowledge to sound out and blend
words.
Phase 3, children build on the letter-sound correspondences learned in Phase 2. They learn
consonant digraphs and long vowel sounds
Phase 4 Children will consolidate their knowledge during this phase, and they will learn to
read and spell words which have adjacent consonants
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•
•

Phase 5 Children will learn some new graphemes for reading. They will also be taught
alternative pronunciations for known graphemes
Phase 6 children will read with increasing fluency. They will have learned most of the
common letter-sound correspondences and can read familiar words automatically without
needing to sound out and blend. Children will work on spelling, including prefixes and
suffixes, doubling, and dropping letters, and so on.

Reception the classes cover Phase 2 and Phase 3 of the programme:

Phase 2
Set 1: s, a, t, p
Set 2: i, n, m, d
Set 3: g, o, c, k
Set 4: ck, e, u, r
Set 5: h, b, f, ff, l, ll, ss
Phase 3
Set 6: j, v, w, x
Set 7: y, z, zz, qu
Consonant digraphs: ch, sh, th, ng
Vowel digraphs: ai, ee, igh, oa, oo, ar, or, ur, ow, oi, ear, air, ure, er
The ‘Tricky words’ (words that cannot be decoded or sounded out) are also taught. These include:
Phase 2
the, to, go, no, into
Phase 3
He, she, we, me, be, was, you, they, all, are, my, her
Set 1: s, a, t, p
Set 2: i, n, m, d
Set 3: g, o, c, k
Set 4: ck, e, u, r
Set 5: h, b, f, ff, l, ll, ss
Phase 3
Set 6: j, v, w, x
Set 7: y, z, zz, qu
Consonant digraphs: ch, sh, th, ng
Vowel digraphs: ai, ee, igh, oa, oo, ar, or, ur, ow, oi, ear, air, ure, er
The ‘Tricky words’ (words that cannot be decoded or sounded out) are also taught. These include:

Tailored phonics
In Reception, phonics teaching is prioritised to meet the needs of the children. Delivery is fast
paced, which enables the children to use the phonics they have been taught
consistently. Reading books are directly matched to each child’s phonic stage; this allows them to
progress as confident readers and embeds the current phase they are learning. Children are
grouped according to their phonics ability, which enables all children to progress to the next
phase, having secured the previous phase. It is recognised that some children will need to be
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given the opportunity to over learn the phonics they have been taught and that others will have a
secure understanding and make quicker progress. Overlearning strategies are implemented for
those children who need it.
How Phonics is taught in Key Stage 1.
When children arrive in Year 1 and 2, a baseline phonics check is implemented, children are then
grouped across key stage 1 according to needs.
Children in Year 1 generally first recap Phase 3 and then move on to Phase 4 and 5 in preparation
for screening, this is to ensure that the children can use their phonic knowledge confidently within
reading and writing. Some children in year 1 may need to overlearn phase 2 first.
Phase 4
Children who enter Phase 4 will be able to recall all previously taught phonemes from Phase 2 and
3. Children will be able to blend to read CVC words and segment CVC words for writing. The
purpose of Phase 4 is to consolidate children’s prior knowledge of graphemes for reading and
spelling. This phase also introduces students to words containing adjacent consonants and
polysyllabic words.
Phase 4 Tricky Words
said, have, like, so, do, some, come, were, there, little, one, when, out, what
Phase 5
Children entering Phase 5 will already be able to encode and decode words with adjacent
consonants, such as trap, string and flask and be able to spell them. They will also be able to read
and spell polysyllabic words such as bonfire, playing, shouting. With practice, speed at recognising
and blending graphemes will improve. Word and spelling knowledge will be worked on extensively.
Phase 5 broadens children’s knowledge of graphemes and phonemes for use within reading and
spelling. They will learn new graphemes and alternate graphemes for these and some for
graphemes they already know.
ay, ou, ie, ea, oy, ir, ue, aw, wh, ph, ew, oe, au, ey, a-e, e-e, i-e, o-e, u-e
Phase 5 Tricky Words
oh, their, people, Mr, Mrs, looked, called, asked, could
Children entering Year 2 will normally be ready to begin Phase 6. However, when children are
screened at the start of Year 2, it will be decided whether they are ready to begin Phase 6 or if
they need to overlearn some of the previous phases.

Phase 6
At the start of Phase Six of Letters and Sounds, children will have already learnt the most
frequently occurring grapheme–phoneme correspondences (GPCs) in the English language. They
will be able to read many familiar words automatically. When they come across unfamiliar words
they will in many cases be able to decode them quickly and quietly using their well-developed
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sounding and blending skills. With more complex unfamiliar words they will often be able to
decode them by sounding them out.

Phonics in Key Stage 2
It is sometimes necessary for children to continue to learn phonics when they are in Key Stage 2.
When this happens, the child will need to be phonic screened and then an action plan for bridging
the gaps needs to be completed and implemented. Parents/carers should be informed of what
phase/ letters or sounds the child needs to relearn. The child should then receive a daily diet of
phonics instruction aimed at bridging the gaps. This should be in addition to the main daily literacy
lesson. Homework should also be differentiated to support progress.

Grammar
Grammar is taught explicitly within the teaching of reading, writing, and speaking. Once pupils are
familiar with a grammatical concept, they are then encouraged to apply and explore this concept in
their own speech and writing and to also note where it is used by others.
Aspects of grammar linked to the child’s Key Stage should be implemented daily with the aim of
smooth transition to more sophisticated writing.
It is important that the content in earlier years be revisited in subsequent years to consolidate
knowledge and build on pupils’ understanding. Teachers should also go beyond the content
set out in the National Curriculum if they feel it is appropriate. Non-statutory guidance is
key to this.
Grammar focuses should be decided after careful QLA of the class. The grammar should then be
linked, where possible, to the writing genres.
Literacy homework should aim to consolidate grammar covered in class teaching.
All grammar taught for the year is detailed in the National Curriculum and the literacy
overview.
There are 5 elements to grammar:
•
•
•
•

word,
sentence,
text punctuation,
terminology for pupils.
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Writing
Daily literacy lessons for Years 1-6, are based on the 1-week reading into writing model. The
exception to this is narrative. Due to complexities of this genre, up to two weeks is needed.
Where a genre is taught for the first time, (for example balanced argument in Year 3) then a
two-week model can be used if needed.
The model is aimed at providing the pupils with high expectations and challenging, fast paced
lessons, designed to develop sophisticated independent writers.
The sequenced of the model is as follows:
•
•
•

•

Introduction to the writing begins with pupils being exposed to a high-quality example of the
text in the genre being taught (WAGOLL.)
Modelled reading of the text is then implemented, using appropriate reading strategies; key
and new vocabulary are identified and clarified.
Pupils are then taught to identify and understand the key features of the genre. At this stage
pupils focus on specific grammar. This is explicitly taught and rehearsing of ideas are
developed. Pupils then move on to planning and drafting.
Finally, each unit finishes with editing and improving.

The EWOA literacy overview details what genres will be covered. These genres are revisited in
different contexts over the course of the year and where possible are cross-curricular.
The overview which covers reading, writing, handwriting, SPaG and spoken language for each
year group should be used in conjunction with the National Curriculum. Curriculum coverage
is divided over 6 half terms to enable pupils to build on their skills to show continuous
progression and ensure full curriculum coverage. The document also includes the nonnegotiables for each Key Stage.
Composition to be embedded in all lessons.

All lessons follow the RTPACE model of teaching and focus should be tailored to individual
class needs. Use of QLA and previous assessments to support weighting of objectives should
be implemented.
During lesson pupils are sat in Blue/Purple partners to support one another and maximise their
learning potential.
Additional resource material such as vocabulary banks, word mats, dictionaries, prompt cards,
should be made available. Pupils need to be explicitly taught to access these with increasing
independence.
Adults are deployed by the class teacher to work with small groups and individuals as needed.
Teachers are expected to differentiate to meet the needs of all the pupils within their
class. This includes pupils who are at working towards, greater depth, SEND and EAL.
Any interventions should be implemented in addition to the main literacy lesson.
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Assessments
Writing is assessed after each genre taught (a minimum of 3 assessed pieces per half term)
and evidence from books is recorded on age-expected writing assessment grids. This helps to
build a picture of pupils’ strengths and areas for development.
Key Marginal pupils are identified and intervention time for each year group is used to target
these pupils either using PLCs and PIXL therapies and/or including pre-teaching.
Staff in KS1, KS2 and EYFS attend Moderator-Led Network meetings twice a year to ensure
they are fully up-to date with end of Key Stage expectations for writing and are prepared for
statutory moderation.

Additional Resources

Possible text for cross curricular links- these are suggested but by no means a definitive list.
Autumn 1 Settlements, Empires and Technologies
Toys
Great fire of London

1. Vlad and the Great Fire of London - Kate Cunningham & Sam
Cunningham
2. Toby and The Great Fire of London - Margaret Nash & Jane Cope
3. The Great Fire of London Unclassified - Nick Hunter
4. The Great Fire of London - Liz Gogerly
5. Raven Boy - Pippa Goodhart
6. Charlie and the Great Fire of London - Sue Finnie, Danièle Bourdais &
Yannick Robert

Stone Age to Iron Age

1. Stone Age Boy -Satoshi Kitamura
2. Ug: Boy Genius of the Stone Age -Raymond Briggs
3. Stig of the Dump -Clive King
4. The Stone Age: Hunters, Gatherers and Woolly Mammoths -Marcia
Williams
5. How to Wash a Woolly Mammoth - Michelle Robinson and Kate Hindley
6. The Boy with the Bronze Axe - Kathleen Fidler
7. Stone Age Tablet - Andrew Langley
8. The Secrets of Stonehenge - Mick Manning & Brita Granström

Romans and Saxons
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1. Escape from Pompeii - Christina Balit
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2. The Thieves of Ostia -Caroline Lawrence
3. The Orchard Book of Roman Myths - Geraldine McCaughrean & Emma
Chichester Clark
4. Meet the Ancient Romans -James Davies
5. Empire's End - A Roman Story -Leila Rasheed
6. So, You Think You've Got It Bad: A Kid's Life in Ancient Rome -Chae
Strathie & Marisa Morea
Saxons
1. Beowulf (Usborne) - Rob Lloyd Jones & Victor Tavares
2. Beowulf - Michael Morpurgo
3. King Arthur and the Knights of the Round Table - Marcia Williams
4. Illustrated Tales of King Arthur - Sarah Courtauld & Natasha
Kuricheva
5. The Buried Crown - Ally Sherrick
6. How to Be an Anglo-Saxon in 13 Easy Steps - Scoular Anderson
7. Anglo-Saxon Boy - Tony Bradman
8. The King Who Threw Away His Throne - Terry Deary
9. Freedom for Bron: The Boy Who Saved a Kingdom -N. S. Blackman
Sumerians

1. Gilgamesh the King - Ludmila Zeman
2. Daily Life in Ancient Sumer - Nick Hunter
3. Ancient Sumer (Great Civilisations) – Tracey Kelly

1900-1930 incl. Titanic

1. If You Were a Kid Aboard the Titanic (If You Were a Kid) - Josh
Gregory
2. Inside the Titanic (A Giant Cutaway Book) - Hugh
Brewster (Author), Ken Marschall (Illustrator)
3. Amazing Answers...: TO YOUR QUESTIONS ABOUT THE TITANIC:
Written by Hugh Brewster, 1999 Edition - Hugh Brewster

Autumn 2 Crime and Conflict, Causes and Consequences
Gunpowder Plot

1. Mr Fawkes, the King, and the Gunpowder Plot - Tom Bradman & Tony
Bradman
2. The Gunpowder Plot - Gillian Clements
3. Black Powder - Ally Sherrick

Nurses of War

Non-fiction books about:
•
•
•
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•
•
•
•
•
•
•
Wild West

Dorothie Feilding
Florence Farmborough
Julia C. Stimson
Alice Ross-King
Anna Caroline Maxwell
Mairi Chisholm
Edith Cavell

1. Avoid Joining a Wild West Wagon Train! (Danger Zone) - Jacqueline
Morley
2. You Wouldn't Want to Live in a Wild West Town! – Peter Hicks
3. Avoid Living in a Wild West Town! (Danger Zone) - Peter Hicks

Saxons and Vikings

Saxons
1. Beowulf (Usborne) - Rob Lloyd Jones & Victor Tavares
2. Beowulf - Michael Morpurgo
3. King Arthur and the Knights of the Round Table - Marcia Williams
4. Illustrated Tales of King Arthur - Sarah Courtauld & Natasha
Kuricheva
5. The Buried Crown - Ally Sherrick
6. How to Be an Anglo-Saxon in 13 Easy Steps - Scoular Anderson
7. Anglo-Saxon Boy - Tony Bradman
8. The King Who Threw Away His Throne - Terry Deary
9. Freedom for Bron: The Boy Who Saved a Kingdom -N. S. Blackman

Vikings
1. The Saga of Erik the Viking - Terry Jones & Michael Foreman
2. Viking Boy - Tony Bradman
3. Arthur and the Golden Rope - Joe Todd Stanton
4. The Dragon's Hoard: Stories from the Viking Sagas - Lari Don & Cate
James
5. There's a Viking in My Bed and Other Stories - Jeremy Strong
6. Odd and the Frost Giants - Neil Gaiman
7. The Time-Travelling Cat and the Viking Terror - Julia Jarman
8. Vikings in 30 Seconds - Philip Steele

Ancient Mayans

1. The Chocolate Tree: A Mayan Folktale - Linda Lowery
2. The Great Kapok Tree - Lynne Cherry
3. The Hero Twins: Against the Lords of Death (A Mayan Myth) - Dan
Jolley and David Witt
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4. Rain Player - David Wisniewski
5. Middleworld (Jaguar Stones) - J&P Voelkel
6. The Corn Grows Ripe - Dorothy Rhoads
7. Avoid being a Mayan Soothsayer (Danger Zone) - Rupert Matthews
8. The History Detective Investigates: Mayan Civilization - Clare Hibbert
1900 – 1930 incl. WW1

1. Armistice Runner -Tom Palmer
2. Where the Poppies Now Grow - Hilary Robinson and Martin Impey
3. Peace Lily - Hilary Robinson & Martin Impey
4. Poems from the First World War -Various poets, selected by Gabby
Morgan
5. The Little Hen and the Great War -Jennifer Beck & Robyn Belton
6. White Feather -Catherine MacPhail & David MacPhail
7. The Silver Hand - Terry Deary
8. Private peaceful – Michael Morpurgo

Spring 1 Settlements, Empires and Technologies
Castles

1. Castles - Colin Thompson
2. The Snowflake Mistake - Lou Treleaven and Maddie Frost
3. See Inside Castles - Katie Daynes and David Hancock

Kings and Queens

1. The Paper Bag Princess - Robert Munsch & Michael Martchenko
2. Kings and Queens - Ruth Brocklehurst
3. Ladybird Histories: Kings and Queens- Ladybird
4. Kings and Queens: Queen Elizabeth II - Tony Robinson

Ancient Egyptians – in-depth
extended study

5. The Queen's Knickers Paperback – Nicholas Allan
1. The Egyptian Cinderella - Shirley Climo
2. Pharaoh's Fate - Camille Gautier & Stéphanie Vernet
3. Secrets of a Sun King - Emma Carroll
4. An Egyptian Adventure (The Histronauts) -Frances Durkin & Grace
Cooke
5. The Story of Tutankhamun - Patricia Cleveland-Peck & Isabel Greenberg
6. Egyptology: Search for the Tomb of Osiris - Emily Sands
7. Meet the Ancient Egyptians - James Davies
8. So, You Think You've Got It Bad: A Kid's Life in Ancient Egypt -Chae
Strathie & Marisa Morea
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9. Flat Stanley: The Great Egyptian Grave Robbery - Sara Pennypacker

Ancient Greeks - in-depth
extended study

1. Who Let the Gods Out? - Maz Evans
2. Beasts of Olympus: Beast Keeper -Lucy Coats
3. The Ancient Greek Mysteries - Saviour Pirotta & Freya Hartas
4. Greek Gods & Heroes - Sylvie Baussier & Almasty
5. Hopeless Heroes: Here Comes Hercules! -Stella Tarakson & Nick
Roberts
6. Fleeced! - Julia Wills
7. Mythologica: An Encyclopedia of Gods, Monsters and Mortals from
Ancient Greece - Dr Stephen Kershaw & Victoria Topping
8. The Iliad and the Odyssey - Marcia Williams
9. So, You Think You’ve Got It Bad? A Kid's Life in Ancient Greece -Chae
Strathie & Marisa Morea

10. The Orchard Book of Greek Myths - Geraldine McCaughrean
Tudors - in-depth extended
study

1. The Secret Diary of Thomas Snoop, Tudor Boy Spy - Philip Ardagh &
Jamie Littler
2. Shakespeare's Globe (I Was There) - Valerie Wilding
3. The Tudors: Kings, Queens, Scribes and Ferrets! -Marcia Williams
4. Tudor Tales: The Prince, the Cook and the Cunning King -Terry Deary
5. Treason - Berlie Doherty
6. The Executioner's Daughter - Jane Hardstaff
7. Tudors Picture Book - Emily Bone & Galia Bernstein

1930 – 1950 incl. WW2

1. Letters from the Lighthouse - Emma Carroll
2. Carrie's War - Nina Bawden
3. Our Castle by the Sea - Lucy Strange
4. The Lion and the Unicorn - Shirley Hughes
5. Goodnight Mister Tom - Michelle Magorian
6. The Emergency Zoo - Miriam Halahmy
7. My Secret War Diary, by Flossie Albright - Marcia Williams
8. The Buried Crown - Ally Sherrick
9. Tail-End Charlie - Mick Manning
10. Once – Morris Gleitzmann
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Spring 2 Crime and Conflict, Causes and Consequences
World Famous People

1. 100 Women Who Made History: Remarkable Women Who Shaped Our
World – DK
2. Famous People for Kids (Vol.1): (Series of Biography Books,
Biographies Of Famous People and memoirs) - Watchara Intrasombat
3.100 Scientists Who Made History (100 in History) - Andrea Mills

World Famous Inventions

1.100

inventions That Made History: Brilliant Breakthroughs That
Shaped Our World – DK

2.An Illustrated Timeline of Inventions and Inventors - Kremena

Spengler (Author),
3.Timeless Thomas: How Thomas Edison Changed Our Lives - Gene
Barretta
Ancient Egyptians - in-depth
extended study

1. The Egyptian Cinderella - Shirley Climo
2. Pharaoh's Fate - Camille Gautier & Stéphanie Vernet
3. Secrets of a Sun King - Emma Carroll
4. An Egyptian Adventure (The Histronauts) -Frances Durkin & Grace
Cooke
5. The Story of Tutankhamun - Patricia Cleveland-Peck & Isabel Greenberg
6. Egyptology: Search for the Tomb of Osiris - Emily Sands
7. Meet the Ancient Egyptians - James Davies
8. So, You Think You've Got It Bad: A Kid's Life in Ancient Egypt -Chae
Strathie & Marisa Morea
9. Flat Stanley: The Great Egyptian Grave Robbery - Sara Pennypacker

Ancient Greeks - in-depth
extended study

1. Who Let the Gods Out? - Maz Evans
2. Beasts of Olympus: Beast Keeper -Lucy Coats
3. The Ancient Greek Mysteries - Saviour Pirotta & Freya Hartas
4. Greek Gods & Heroes - Sylvie Baussier & Almasty
5. Hopeless Heroes: Here Comes Hercules! -Stella Tarakson & Nick
Roberts
6. Fleeced! - Julia Wills

7. Mythologica: An Encyclopedia of Gods, Monsters and Mortals from
Ancient Greece - Dr Stephen Kershaw & Victoria Topping
8. The Iliad and the Odyssey - Marcia Williams
9. So, You Think You’ve Got It Bad? A Kid's Life in Ancient Greece -Chae
Strathie & Marisa Morea
10. The Orchard Book of Greek Myths - Geraldine McCaughrean
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Tudors - in-depth extended
study

1. The Secret Diary of Thomas Snoop, Tudor Boy Spy - Philip Ardagh &
Jamie Littler
2. Shakespeare's Globe (I Was There) - Valerie Wilding
3. The Tudors: Kings, Queens, Scribes and Ferrets! -Marcia Williams
4. Tudor Tales: The Prince, the Cook and the Cunning King -Terry Deary
5. Treason - Berlie Doherty
6. The Executioner's Daughter - Jane Hardstaff
7. Tudors Picture Book - Emily Bone & Galia Bernstein

1930 – 1950 incl. WW2

1. Letters from the Lighthouse - Emma Carroll
2. Carrie's War - Nina Bawden
3. Our Castle by the Sea - Lucy Strange
4. The Lion and the Unicorn - Shirley Hughes
5. Goodnight Mister Tom - Michelle Magorian
6. The Emergency Zoo - Miriam Halahmy
7. My Secret War Diary, by Flossie Albright - Marcia Williams
8. The Buried Crown - Ally Sherrick
9. Tail-End Charlie - Mick Manning
10. Once – Morris Gleitzmann

Summer 1 – National Study
National Heroes

Non-fiction books about:
•
•
•
•
•
•
•
•
•
•

National Inventions

Non-fiction books about:
1.
2.
3.
4.
5.
6.
7.
8.
9.
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SIR FRANCIS DRAKE
QUEEN ELIZABETH I
SIR WALTER RALEGH
SIR ISSAC NEWTON
DUKE OF WELLINGTON
FLORENCE NIGHTINGALE
GRACE DARLING
ISAMBARD KINGDOM BRUNEL
ALAN TURING
SIR WINSTON CHURCHILL

Printing press
Light bulb
Airplane
Personal computer
Vaccines
Automobile
Clock
Telephone
Refrigeration
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10. Camera

The British Empire
Railways Boom (nationally)
The Victorians

1950 – 1990 incl Cold War

See history lead
See history lead
2
Street Child - Berlie Doherty
3

Gaslight - Eloise Williams

4

Son of the Circus - A Victorian Story - E. L. Norry

5

Twelve Minutes to Midnight - Christopher Edge

6

Cogheart - Peter Bunzl

7

Oliver Twist - Charles Dickens

8

Hetty Feather - Jacqueline Wilson

9

The Hound of the Baskervilles - Henry Brook

See History lead

Coverage of writing genres
Key stage 1 genres

Non negotiables writing
1. Each key stage will cover every genre over the course of the year, some genres will need to be revisited more
than once.
2. One quality piece of writing per week.
3. One week reading into writing model to be implemented.
4. Writing assessment grids to be used as working documents.

Instructions
Setting Description
Persuasive letter
Persuasive leaflet

Recount
Character Description
Non chronological report
Poetry

Narrative
Report – weather or news
Diary

Key stage 2 genres

Non negotiables
1. Each key stage will cover every genre over the course of the year, some genres will need to be revisited more
than once.
2. One quality piece of writing per week.
3. One week reading into writing model to be implemented.
4. Writing assessment grids to be used as working documents.

Instructions
Auto biography
Narrative
Persuasive leaflet
Diary
Formal report
Literacy guidance

Recount
Balanced Argument
Biography
poetry
Persuasive letter
Flashback narrative (y 6)
Magazine article
Play script
Non chronological report
Newspaper report
20

MVF
Most Vulnerable Focus
(Please complete for your lowest 20% readers)

Name
Class

Year group
Teacher
Assess

Date started at the academy
Reading age:
Please state assessment
method.
Fluency score:
Accelerated reader ZPD, if
applicable.
SEND
PP
EAL
Outcome of phonics
screening, if applicable.
Date of parental
engagement interview
Plan
1 to 1 focus
(who with ?)
Intervention focus
(What on ?)
Code
(Who with?)
Phonics group
(What phase and what
group?)
Do
Action

What?
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How often?
How is it measure

Review
What was the impact?
(Only complete the sections
that are relevant)

Is there anything that
hindered progress?

Current fluency score:

Current reading age:

Accelerated reader ZPD:

Code outcome:

Phonics outcome:

Next steps

Literacy guidance
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Assessments
September

At the end of each
half term

At the end of each
term

Salford
Fluency
Accelerated reader
Phonics screening/phase check
Young’s Spelling Test

Fluency
Salford
Accelerated Reader- Phonics screening
Star Test
/phase check
Phonics screening/
Phase Check
In addition to the above- year group specific
Year 1
Autumn 1 Phonics prediction and diagnostic writing task 1
January / May PIXL reading
January PIXL diagnostic writing task 2
Phonics screening Summer 2
Ongoing phonics assessments- phonics screening/phase check
Summer-diagnostic tasks reading, writing and maths
Year 2
Autumn 1
PIXL reading, grammar and spelling, (previous years SATs papers)
Autumn 2 diagnostic writing task 1
Spring 2 PIXL reading, grammar and spelling,
Spring PIXL diagnostic writing task 2
Summer 1 SATs
PIXL diagnostic writing task 3
Year 3-5
Autumn 1 PIXL reading, grammar and spelling
Autumn 2 PIXL diagnostic writing task 1
Spring 1 reading, grammar, and spelling
Spring 2 PIXL diagnostic writing task 2
Summer 2 reading, grammar and spelling, diagnostic writing task 3
Year 6
Autumn 1 PIXL reading, grammar and spelling
Autumn 1 PIXL diagnostic writing task
Spring 2 PIXL reading, grammar and spelling & PIXL diagnostic writing task 2
Summer 1 SATs

Literacy guidance
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RTPACE LESSON OBSERVATION SHEET
This sheet will be used in lesson observations as a guide for observers.
Features of an Edward Worlledge Lesson
1.1 At Edward Worlledge we believe that children can make progress within their age-related expectations
as set out in the National Curriculum.
1.2 We design our lessons to give children the chances needed to make that progress through high quality
teaching over time.
1.3 These are the features that we expect our lessons to contain to enable children to make this progress.
▪ Collaborative learning – “Talk to your partner.”
▪ Focussed activities for learning – not just ‘doing’
▪ Higher order questioning – Bloom’s taxonomy
▪ High expectations
▪ Challenge
▪ Appropriate pace
▪ Live marking / evaluation / feedback
1.4 Our lessons are a snapshot of a longer process of learning that happens through quality teaching over
time. We triangulate our lessons with our daily assessments, progress in books, planning sheets and termly
summary assessments.
Component parts of an Edward Worlledge Ormiston Lesson
Component Description
Recap
• This component allows the teacher to make an informed assessment of what the
children already know or have retained from the last episode of learning where similar
knowledge and skills were taught.
• It is characterised by asking the children to “Talk to your partner about…” for a short
period of time with a view to capturing the depth of any relevant prior learning.
• Partner collaboration is preferential to single child answer/response with the teacher.
• The focus here should be on a prompt and focused start to the lesson, engaging all the
class.
• Feedback from pairs of children can be displayed on the classroom wall or whiteboard
for reference during the end of the lesson.
Teaching
• It is at this point of the lesson that the focus knowledge and skill is introduced to the
children.
• It is characterised most through modelling accompanied by appropriate level of
questioning.
• The outcome that children are seeking is shared as a model example.
Practising
• At this point, the teacher engages with the class, usually as a whole, and practices
using the knowledge / skill to deliver the desire outcome.
• It is often characterised by the allowing the children to attempt the learning task then
engage with a partner to check before checking with the outcome with the teacher.
Applying
• Most often in lessons, this component of learning allows the children to engage in
problem solving / repeated practice / appropriate partner collaboration to further embed
knowledge and skills.
• This is often the longest component of the lesson as this is where children will most
likely experience first individual exposure to the learning intent.
• Adult intervention is such that children are allowed to make mistakes before being
guided by questioning to improve.
• Questioning is skilled so that the right type of question is asked to guide whilst avoiding
giving away the solution directly.
• Support and guidance from adults are applied appropriately based on levels of prior
attainment within the knowledge / skill setting.
• Learning is recorded in books and shows progress over time.
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Challenge

Evaluate

•

This component allows children to explore their learning even further but is not ‘more of
the same’.
• It is likely that only a few children will move onto the Challenge component during a
learning episode. Numbers of children accessing this component, however, are
not capped – if they need it, they access it!
• The intention is to allow children to evolve into masters of the knowledge / skill through
a try-fail-feedback-change model.
• Assessment of children’s learning occurs throughout the component parts rather than
being something that happens at the end of the lesson.
• Assessment takes place almost constantly throughout the A.C.E components of
RTPACE
• Marking in books should be largely ‘live’ or ‘in the moment’ so that children have
access to feedback and can respond almost immediately.
• Marking happens consistently over time.
• The best kind of assessment during the lesson is given verbally. This is indicated by
adults using VF in the margin.
• Working examples with children, particularly but not exclusively, in maths can help to
guide children to a secure understanding of a concept.
• Partner assessment is a powerful element of this component. Asking children “Are they
correct?” and to “Prove it!”
• Questioning is focused and designed to promote higher order thinking skills – aka HOT
Questions.
• Assessments are made in books using Green / Orange dot system against the TBAT.
• Daily assessment folders show progress over time and support our judgements both in
day-to-day planning and in making summative end-of-term assessments.

Lesson observations will be followed up with a discussion around the component characteristics as detailed
above. No judgement is made of a lesson. Observations are part of a process to inform wider
professional discussion around the quality of education that children at Edward Worlledge receive.
A completed lesson plan for the planned observation and daily assessment folder need to be available at
the start of the lesson. Subject books will be available during the period of observation.
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Focus for clued spellings
(NC English Appendix 1: Spelling)
Year 3-4 spelling lists

accident(ally) -actual(ly) -address -answer -appear -arrive -believe –bicycle- breath -breathe
build- busy/business- calendar –caught- centre -century -certain -circle -complete -consider
continue –decide- describe- different -difficult –disappear- early- earth- eight/eighth -enough
exercise- experience -experiment -extreme –famous- favourite- February -forward(s) -fruit
grammar –group- guard -guide –heard-heart -height -history -imagine -increase –importantinterest –island- knowledge –learn- length- library- material –medicine- mention- minute- natural
naughty- notice- occasion(ally)- often –opposite- ordinary -particular –peculiar- perhaps -popular
position- possess(ion) -possible -potatoes -pressure probably- promise – purpose-quarterquestion-recent-regular-reign-remember -sentence –separate- special-straight-strange -strength
suppose- surprise- therefore -though/although -thought - through –various -weight -woman/women

(NC English Appendix 1: Spelling)
Year 5 and 6 spelling list NC appendix
accommodate accompany according-achieve-aggressive- amateur-ancient
apparent appreciate attached-available-average-awkward-bargain-bruise-category
cemetery- committee- communicate -community -competition -conscience* conscious*
controversy- convenience –correspond- criticise (critic + ise) curiosity- definite- desperate
determined- develop –dictionary- disastrous –embarrass- environment- equip (–ped, –ment)
especially- exaggerate –excellent -existence -explanation-familiar-foreign-forty-frequently
government –guarantee-harass-hindrance-identity -immediate(ly) -individual
interfere-interrupt-language-leisure-lightning-marvellous- mischievous-muscle-necessary
neighbour-nuisance-occupy-occur-opportunity- parliament-persuade- physical- prejudice -privilege
profession- programme- pronunciation- queue- recognise- recommend -relevant -restaurant –
rhyme- rhythm- sacrifice- secretary- shoulder- signature- sincere(ly) -soldier -stomach -sufficient
suggest –symbol- system –temperature- thorough- twelfth –variety- vegetable -vehicle -yacht
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Whole academy book list
Year
group

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year 1

Naughty Bus
Toys Around
the World
The Teddy
Robber

The
Gunpowder
Plot

Where the
Wild Things
Are
Tell Me a
Dragon
George and
The Dragon

Moon’s First
Friends

National
Heroes

The Bear in a
Cave

Year 2

Vlad the
Great fire of
London

Dumbo
You see a
circus I see a

Handa’s
surprise
The Lion King

Tree: seasons
come, and
seasons go
When will it be
spring?

Year 3

Stone Age
Boy

Zoo- Anthony
Browne

The journey
Aaron Becker

Year 5

Kensuke’s
kingdom
Michael
Morpurgo
Once
Morris
Gleitzman

Beowulf
Michael
Morpurgo
Kensuke’s
kingdom
Michael
Morpurgo
The Arrival
Shaun Tan

Dear
Greenpeace
Simon James
The Jungle
book

The snail and
the whale
Flotsam
Somebody
swallowed
Stanley
The Chronicles
of Narnia

Year 4

Dear
Greenpeace
Simon James
The explorer

The
lighthouse
keeper’s
lunch
The secret of
black rock
The
Chronicles of
Narnia
The Jungle
book

Who let the
Gods out

Who let the
Gods out

Firework
maker’s
daughter

Firework
maker’s
daughter

Boy in the
tower
Polly Ho-Yen

Boy in the
tower
Polly Ho-Yen

Illegal
Eoin Colfer

Illegal
Eoin Colfer

Year 6
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Narrative
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